Shared Reading



Shared reading is an interactive reading experience that incorporates the use of enlarged text where the teacher and student can share a collaborative reading experience. Developed by Don Holdaway, the process of shared reading provides opportunities for students to increase and build knowledge of vocabulary and concepts of print and literature through oral language and reading. This helps them become readers and writers themselves

Shared reading can be used for different purposes at different stages of reading development. For example, it can be used to introduce ways text communicates meaning through a variety of books and authors, teach phonological awareness activities, phonics, and words analysis activities systematically and explicitly, and is a way to transition into small group guided reading. Tools that can enhance the shared book experience are long pointers, Post-it® notes, correction tape, sentence strips, pocket charts, chalkboards, dry erase boards, and framing cards (a piece of paper with windows in the middle)

Other purposes for shared reading are to: 

· Create an experience that is intimate and enjoyable.

· Introduce a variety of texts to be explored and reread.

· Have children actively participate.

· Recognize and reinforce known strategies.

· Negotiate meaning collaboratively.

· Encourage children to make connections.

· Identify and learn high frequency words

· Encourage children to internalize both process and content.

· Model early reading strategies, such as directionality, one-to-one matching, locating known and unknown words, rereading, predicting, confirming responses, and cross-checking one cueing source against another. 

Shared reading is an excellent way to demonstrate how the meaning, structure and visual analysis of language are applied. 

Meaning (semantic information) is obtained when new information is combined with background knowledge and prior experience. When readers connect new information to what they know it deepens their understanding. When children are involved in meaning-making they make predictions, link prior knowledge and experience to the text, and begin story mapping by discussing the characters, setting, and events (plot and resolution).

Structure (syntactic information) is gained from understanding the ongoing flow of the language. When students listen and join in with text reading, they are shown demonstrations of the sounds and patterns of language and learn how language is structured. When they take over the re-reading of texts, students enjoy the rhythm of poems, songs, and chants, and they can participate in oral cloze by predicting words and phrases.

Visual (graphophonics information) is also a critical cueing source for learning to read text. Here, students are learning phonics and the structural analysis of words. In shared reading, the teacher points out words, word parts, letter clusters, and letters to emergent readers. This helps them to distinguish between letters and words and to understand the letter sound relationships and other phonological aspect of reading. For example, if a student knows the word “can” he/she may be able to read “ran” by substituting the “r” for the “c.”. 

What does shared reading look like? 

The teacher selects an engaging text. Prior to reading to the students, the teacher should preview the text and find unfamiliar vocabulary and/or concepts in the text that are critical to the story, places in the book where he/she can model thinking aloud, and/or any instructional points that he/she might want to reinforce. The teacher begins by reading the title and the author’s name to the students and then provides a warm-up. The purpose of the warm-up is to grab the students’ interest with the text. The warm-up may consist of asking questions such as “What do you think this book will be about?” or “Does anyone want to share an experience?” 
Next, an introduction is provided. The introduction is to build the students’ background knowledge with the unfamiliar such as vocabulary and/or concepts. It is not necessary to expose students to every unfamiliar vocabulary word/concept. Ideally, you’ll want to select those concepts are critical to understanding the story. The introduction should be quick and brief.

In shared reading, the text is usually read twice. During the first reading, the teacher reads the text with expression. Some teachers like to simply read the entire text and model how to use reading strategies (e.g., pointing to words, sounding out challenging words. While other teachers prefer to model thinking aloud (e.g., “I wonder what is going to happen next.”).

During the second reading, the students are encouraged to read along with the teacher. On occasion, the teacher can ask a student to read a particular line. The teacher also interacts with the text more by pausing throughout the story and engaging in conversations with the students regarding the text. Here is an example of a conversation during shared reading (Cowley, 1998, pp. 2-4). 

Teacher reads text: 
Grandpa, Grandpa

Come with me.

Let’s go fishing in the sea.

 
What will we fish for?

What will we get?


Teacher asks:

What do you think the grandpa will catch?


Student replies:

I think he is going to catch a lobster.


Teacher responds:
Why do you think that?


Student responds:
I see a picture of a lobster. 


Teacher replies: 
Let’s read on and see what will happen. 

After the second reading, the teacher selects words from the text that can be used for word study (i.e., phonemic awareness, phonics, high frequency words). Using the example above, the teacher can reinforce the wh sound by having students generate other words that start with the wh sound (i.e., where, which, when). It is important for the teacher to choose words that are relevant to the text and build upon the students’ knowledge. Other word study activities can also emphasize:

· Rhyming words (will, pill).

· Letters (c, h, r).

· Letter clusters (st, th, wh).

· Word endings (ill, ink)

· High frequency words (in, the).

· Punctuation (Come here!).

· Repetitive text pattern (…not by the hair of my chinny, chin, chin).

· Capitalization (The old lady walked to Sunset Beach).

· Transition words (first, next).

· Specialized language (Ho, ho, ho!).

Finally, the teacher ends the shared reading lesson by engaging students in a follow-up activity related to the text, such as writing about their favorite part of the story or practice reading the text with a partner. Below is a checklist of other considerations when planning a shared reading lesson. 

Planning a Shared Reading Lesson Checklist

· Choose a text that best fits students’ needs.

· Keep in mind that different types of books (narrative or nonfiction) emphasize different aspects of reading. Think about the needs of your student and the purpose of your lesson.

· Make sure that all children in the group will be able to see the text clearly. Publishers make “big books” so a whole group can see the illustrations. It is also important that the size of the text font is large enough for students to view.

· Use the Shared Reading Framework in this lesson as a guide in your planning. 

· Shared reading books are read more than once. During the first reading students hear the teacher reading at a normal pace. When the teacher pauses, it is typically to help students make predictions and to check for understanding. During repeated readings, word analysis activities are emphasized.

Classroom Application: Planning and Implementing a Shared Reading Lesson

Plan a lesson to implement in your classroom and complete Shared Reading Framework on the following page. You may use the example in this lesson as a guide. Bring your lesson to the Collaboration Group meeting and email the instructor a copy after the meeting.

