Expanded Profile of Reading Instructional Practices

Educator: __________________________________ Observation Date: ______

Observer: __________________________________


School: ____________________________________ 
Grade: _______ 

District/Entity: _______________________________

Reading Aloud

	A variety of materials (including picture books, stories, poems, fairy tales, nursery rhymes, experience charts, informational text, songs, and plays) that fosters appreciation and comprehension of text and literary language.

	Check the appropriate column using evidence during a classroom observation.


	Not Started
	Beginning
	Consistently Implementing
	Not Applicable
	Comments

	1. Educator reads with expression (e.g., varies tone and pitch of voice; reads softly, loudly; shows emotion).
	
	
	
	
	

	2. Educator shows print and pictures from the book while reading aloud to students.
	
	
	
	
	

	3. Educator talks about new words that students may not know.
	
	
	
	
	

	4. Before Reading: Educator activates students’ background knowledge while holding the book and showing its pictures. Examples include:

· Asks students questions about what they already know about the topic or content of a text.

· Walks students through the text by turning the pages and having students attend to and discuss pictures.

· Asks students to predict what will happen in the text.
	
	
	
	
	


Reading Aloud (continued)

	Check the appropriate column using evidence during a classroom observation.


	Not Started
	Beginning
	Consistently Implementing
	Not Applicable
	Comments

	5. During Reading: Educator stops periodically and quickly engages students with the story. Examples include:

· Models and asks students to interpret questions about the stories

· Responds to students’ questions.

· Talks about the authors’ style of writing (e.g., repetitive patterns in text, unique words, and phrases).

· Ask students about their predictions.

· Discusses story elements (e.g., setting, main characters, and plot).
	
	
	
	
	

	6. After Reading: Educator continues engagement of text. Examples include:

· Asks students to re-tell or dramatize the written text.

· Encourages students to illustrate stories that have been read in class.

· Allows students to react to the written text.

· Compares students’ predictions to authors’ endings.

· Compares and contrasts different authors and stories.
	
	
	
	
	

	7. Educator reads aloud from books that reflect the various cultures of all students in the classroom and the community.
	
	
	
	
	


Shared Reading

	Develops print concepts and basic reading knowledge, process, and enjoyment.

	Check the appropriate column using evidence during a classroom observation.


	Not Started
	Beginning
	Consistently Implementing
	Not Applicable
	Comments

	1. Educator explains concepts of print such as:

· Front of book, back of book, top to bottom, left to right.

· Title, author, illustrator.
	
	
	
	
	

	2. Educator uses a variety of types of texts (e.g., stories, poems, nursery rhymes, fantasies, and newspapers).
	
	
	
	
	

	3. Educator leads students in shared or choral reading.
	
	
	
	
	

	4. Educator points under the words as big books are read.
	
	
	
	
	

	5. Students can see the text and are invited to join in with an expert reader (see Phonological Awareness/Phonemic Analysis for examples of activities used in Shared Reading).
	
	
	
	
	


Phonological and Phonemic Awareness 

	Explicit instruction and practice that lead to the understanding that spoken words are made up of smaller units of sounds.

	Check the appropriate column using evidence during a classroom observation.
	Not Started
	Beginning
	Consistently Implementing
	Not Applicable
	Comments



	1. Educator models how to identify sounds through one or more of the following:

· sounds

· syllables 

· segmentation (e.g., man =/m/a/n/)

· blending (e.g., /m/a/n/= man)

· adding and deleting sounds (e.g., /f/a/t/; delete /a/ and add /i/=fit).
	
	
	
	
	

	2. Educator demonstrates one or more of the following: 

· Stories are made up of sentences.

· Sentences are made up of words.

· Words are made up of syllables.

· Syllables (or words) are made up of individual sounds.
	
	
	
	
	

	3. Educator communicates to students the connection between word study and real reading in text.
	 
	
	
	
	

	4. Educator focuses students’ attention on rhyming words through songs, poems, plays, nursery rhymes, etc.


	
	
	
	
	

	5. Educator uses students’ names to identify and teach sounds.
	
	
	
	
	

	6. Educator uses small group instruction to teach phoneme manipulation (at students’ own levels) as well as whole group instruction during such times as shared reading.
	
	
	
	
	


Phonics/Word Recognition

	· Instruction that stresses sight recognition of high frequency words.

· Building familiarity with spelling-sound correspondences and its use in identifying printed words.

· Instruction that encourages students to sound out and confirm the identities of visually unfamiliar words they encounter in the course of reading meaningful text.

· Instruction that uses context and pictures as tools to monitor word recognition, but not as a substitute for information provided by the letters in a word.

· Regular informal assessment of word recognition accuracy and reading fluency.

	Check the appropriate column using evidence during a classroom observation.
	Not Started
	Beginning
	Consistently Implementing
	Not Applicable
	Comments



	1. Educator explicitly teaches the alphabetic principle (sound-symbol correspondence) to students who have not mastered letter-sound correspondence (e.g., pointing to the letter “M” on the board or in print and saying, “mmmmm” then having students repeat the sound). 
	
	
	
	
	

	2. Educator introduces letters and sounds systematically and explicitly, keeping in mind what the individual students know and need to learn.
	
	
	
	
	

	3. Educator helps students attend to familiar spelling patterns to identify unfamiliar words using educator prompts such as:

· How does the word begin? What is the first sound?

· Stretch it out.

· Say the part that you know.

· What does the blend “fr” say? 

· What does “ea” say?
	
	
	
	
	   

	4. Educator points out decodable words in picture books, poems, labels, newspapers, etc.
	
	
	
	
	

	5. Educator teaches basic sight words (e.g., I, a, the, is, you, said, why) through oral and visual methods.
	
	
	
	
	

	6. Educator structures activities for students to practice identifying and using high frequency words (e.g., uses displays of high frequency word walls to engage in activities; re-reads easy texts and explicitly calls students’ attention to sight words). 
	
	
	
	
	

	7.   Educator uses small group instruction for word study activities.
	
	
	
	
	


Independent Reading

	· Opportunities for independent reading, including oral reading.

· Promotion of fluency through practice with a wide variety of well-written and engaging text at the students’ independent reading level.

· Daily independent reading of self-selected text of particular interest to the student.

	Check the appropriate column using evidence during a classroom observation.
	Not Started
	Beginning
	Consistently Implementing
	Not Applicable
	Comments



	1. Educator provides daily quality time for students to read without distractions.
	
	
	
	
	

	2. Educator provides appropriate reading materials for students to read at their independent reading level.
	
	
	
	
	

	3. Educator models and provides opportunities for students to talk about what they are reading.
	
	
	
	
	

	4. Educator provides students with access to a wide variety of well-written and engaging reading materials, including texts in students’ home languages and texts about students’ cultures. 
	
	
	
	
	

	5. Educator allows students to choose reading materials that match their interests.
	
	
	
	
	


Writing Activities

	· Instruction that encourages students to write letters and begin writing words and parts of words and then using words to begin writing sentences.

· Regular and frequent writing opportunities to encourage children to become more comfortable and familiar with writing.

	Check the appropriate column using evidence during a classroom observation.
	Not Started
	Beginning
	Consistently Implementing
	Not Applicable
	Comments



	1. Educator models/structures activities for students to by:

· Writing about a topic on the chalkboard.

· Labeling items and illustrations in class.

· Writing in journals/folders.

· Writing students’ names on board/chart.
	
	
	
	
	

	2. Educator allows students to select topics for writing.
	
	
	
	
	

	3. Educator provides regular and frequent extended writing opportunities (several times a week).
	
	
	
	
	

	4. Educator provides opportunities for students to share their writing.
	
	
	
	
	

	5. Educator reinforces skills and strategies learned.
	
	
	
	
	

	6. Educator points out that letters represent sounds as they are written. Educator and/or students name letters and say the sounds of those letters.
	
	
	
	
	

	7. Educator provides opportunities for students to make written representations (e.g., drawings, scribbles, letter-like shapes, letters, and words) about themselves and their experiences.
	
	
	
	
	

	8. Educator encourages students to write letters that represent certain sounds when they know some letters and sounds.
	
	
	
	
	

	9. Educator models the writing process (e.g., morning message, pictures, letters, and words) and talks about what is written.
	
	
	
	
	


Adapted with permission from University of Alaska Southeast (2002).

