Key Elements of Reading Instruction and Components in a Comprehensive Literacy Framework 

This chart illustrates how the key elements of reading instruction are woven into a comprehensive literacy framework. For example, if an educator is engaged in Shared Reading (e.g., reading a big book with a group) the teacher can read down this chart and see which of the six key elements are taught or reinforced in this activity. Assessment should be ongoing and the teacher integrated throughout the many components. In Module 4, the key elements and components highlighted will be introduced. 
	Key Elements of Reading Instruction


	*Components in a Comprehensive Literacy Framework

	
	Reading Aloud
	Shared Reading
	Guided Reading
	Independent Reading
	Writing Aloud
	Shared Writing
	Interactive Writing
	Guided Writing/ Writers’ Workshop
	Independent Writing
	Word Study

	Oral language and language development
	x
	x
	x
	x
	x
	x
	x
	x
	
	x

	Phonemic awareness, letter knowledge, and concepts of print
	x
	x
	x
	
	
	x
	x
	x
	x
	x

	The alphabetic code: Phonics and decoding
	
	x
	x
	x
	x
	x
	x
	x
	x
	x

	Fluency
	x
	x
	x
	x
	
	
	x
	x
	x
	

	Vocabulary
	x
	x
	x
	x
	x
	x
	x
	x
	x
	x

	Text comprehension
	x
	x
	x
	x
	x
	x
	x
	x
	x
	


*Components refer to the broad category of instructional approaches that are part of a comprehensive literacy framework. The components include reading aloud, shared reading, guided reading, independent reading, writing aloud, shared writing, interactive writing, guided writing, independent writing, and word study. A teacher may use different approaches within a component. 
Overview

The key elements and components outlined in the chart above make up the essential framework for a comprehensive literacy program and many will be detailed in upcoming modules. One goal of this module is to provide information about each of the key elements and components. 

According to the report of the National Reading Panel: Teaching Children to Read (2000), effective reading programs need to include five key elements in order to teach each student to become a successful reader. These elements are defined in Put Reading First: The Research Building Blocks for Teaching Children to Read (Armbruster, Lehr, & Osborn, 2001) as follows. 

Phonemic Awareness – “Phonemic awareness is the ability to hear, identify, and manipulate the individual sounds-phonemes in spoken words. Effective phonemic awareness instruction teaches children to notice, think about, and manipulate sounds in spoken language. Teachers use many activities to build phonemic awareness” (p. 4). 

Phonics – “Phonics instruction teaches children the relationships between the letters (graphemes) of written language and the individual sounds (phonemes) of spoken language. It teaches children to use these relationships to read and write words” (p. 12).

Fluency – “Fluency is the ability to read a text accurately and quickly. When fluent readers read silently, they recognize words automatically. They group words quickly to help them gain meaning from what they read. Fluent readers read aloud effortlessly and with expression. Their reading sounds natural, as if they are speaking. Readers who have not yet developed fluency read slowly, word by word. Their oral reading is choppy and plodding” (p. 22).

Vocabulary – “Vocabulary refers to the words we must know to communicate effectively. In general, vocabulary can be described as oral vocabulary or reading vocabulary. Oral vocabulary refers to words that we use in speaking or recognize in listening. Reading vocabulary refers to words we recognize or use in print” (p. 34).

Comprehension – “Comprehension is the reason for reading. If readers can read the words but do not understand what they are reading, they are not really reading” (p. 48). In other words, it is the process of constructing meaning from the words read. It involves the reader’s prior knowledge and past experiences as well as what is written in the text.

Components of a Comprehensive Literacy Framework

A comprehensive reading/writing program should include:

· Read alouds 




· Shared reading

· Guided reading

· Independent reading

· Language experience

· Word study

· Interactive writing

· Shared writing

· Independent writing

· Guided writing or writers’ workshop

· Writing aloud 

Within each of these components, certain knowledge, strategies, and skills can be explicitly taught. 

Read Alouds

Reading aloud plays a significant part for a young child's success in learning to read. The sharing of good literature awakens a young child's imagination, improves language and vocabulary skills, and opens up the world of reading for the purpose of enjoyment.  Read alouds provide opportunities for children to practice listening skills. As children observe and listen to teachers reading, they develop strategies important for different types of listening and speaking, including the ability to listen to stories and predict outcomes, visualize, and link to elements of writing. Additionally, they develop the ability to make personal connections between what is written and personal experiences, make predictions, and adjust for new meaning as stories progress. Further, familiarity of writers'  language use becomes a part of read aloud time. (Fountas & Pinnell, 1996; Mooney, 1990; Routman, 2000).

Value of Read Alouds: 

· Improves the ability to listen to stretches of story.

· Supports oral language development. 

· Increases vocabulary, and develops sense of story structure.

· Creates a collection of known texts to use as a basis for writing and other extension activities. 

Shared Reading

Shared reading involves a group of children and an expert (usually the teacher) sitting close together while they share in the reading and rereading of an enlarged or common text, song, rhyme, chant, or story. The teacher engages the children in a story while inviting them to attend to print and read along. Materials that have rhyme, rhythm, and repetition ensure that children will be able to predict language features. Shared reading also provides the children the opportunity to learn how books work and models what a reader does with a book as it is read. Shared reading is a contextual way to teach concepts about print. Familiar books, stories, chants, etc. can be read and reread for the teaching of different strategies. The teacher provides a high level of support. (Fountas & Pinnell, 1996; Mooney, 1990; Routman, 2000).

Value of Shared Reading: 

· Offers opportunity to listen to stories in an enjoyable, focused way.

· Allows students to participate and act like a reader, and creates opportunities to respond to text orally. 

· Demonstrates early reading behaviors and strategies and builds sense of story, helping comprehension. 

· Establishes a corpus of known texts that children can use for independent reading, as a resource for writing and work with words.

Guided Reading

Guided reading is an approach that enables a teacher and a group of children to talk, read, and think their way purposefully through a text. The teacher selects and introduces the text with a small group of children who have similar needs and strengths. Guided reading leads children to understand that reading is a process of actively constructing the author's intended meaning and allows for teachers to support students while they are reading (Fountas & Pinnell, 1996; Mooney, 1990; Routman, 2000).

Value of Guided Reading:

· Provides opportunity to hear a range of strategies being used when problem solving text from both teacher and peers.

(     Allows the reader to work through a problem and gain the ability to articulate how one 

             does that.

· Creates a context to respond to text in written form.
Independent Reading 

Independent reading provides time for children to read a text without the need of teacher support. Texts available should be those that are easy for children to read and as interesting as possible.. Learning First Alliance (2000) cites the National Academy of Sciences as recommending that students read "well-written and engaging texts that include words that children can decipher to give them the chance to apply their emerging skills.” [The report] further recommends “children practice reading independently with texts slightly below their frustration level and receive assistance with slightly more difficult texts” (p. 8). These texts could include those chosen for guided reading. To become lifelong readers, children need to make the choice to read, select their own material, and share what they have read. Independent reading should be a part of the daily reading program. This time given allows students the needed practice of sustained reading behavior on continuous text (Fountas & Pinnell, 1996, ).

Value of Independent Reading: 

· Apply listening, speaking, reading, and writing in ways that are interrelated.

· Allows an opportunity to practice and refine strategies modeled and taught in other areas.


Language Experience Approach

The language experience approach helps beginning readers realize the relationship of the spoken to printed word by using their own language as the basis for reading and writing. Engaging children in a shared experience such as a field trip or science experiment initiates the process that can be used with individual students, as well as groups of children. The teacher promotes literacy development by having the students first talk about their experience and then guides the recording of their dictated sentences. From this composition, children can focus on recognizing individual words, sound/symbol correspondences, and phonics while emphasizing the construction of meaning. The composition is reread over a period of several days and may be extended to other literacy activities such as creating a class book.

Word Study

It is important to study words to support reading development. In word study activities, teachers provide opportunities to help children notice and use letters and words. These activities are related to teaching children about the mechanics of language, including spelling, punctuation, letters, and letter cluster sounds, as well as how they can use words and word parts to decode new words in reading or spell new words in writing. “The goal of word study is for students to use word study strategies as they read and write continuous text” (Fountas & Pinnell, 1996 p.176).
Writing

Reading and writing, talking and listening, are interrelated and hard to separate. Teachers need to understand the interrelationship of these processes and teach in support of their integration. In both reading and writing, a processing system is built up and broken down. However, writing is more of a breaking down process. During early writing experiences, children naturally attend to the details of print, which comprise visual learning of letter features, patterns of letters in words, and the ability to recognize the printer’s code. Writing involves expressing one’s language in print and it is complex. 

Interactive Writing 

Interactive writing involves children in the writing process. The teacher and child interact and compose messages and stories together using a "shared pen" technique ( Pinnell & McCarrier, 1994).

Shared Writing  

Shared writing is a cooperative activity in which the teacher and child work together to write messages and stories. The teacher supports the process as the scribe (Goodman, 1984; Holdaway, 1979;).

Independent Writing

Children write on their own, including stories, informational texts, retellings, labeling, speech balloons, lists, etc. ( Harste, Woodward, & Burke, 1984).

Guided Writing or Writers’ Workshop 

Children engage in writing an assortment of texts. The teacher facilitates the process and provides instruction through mini-lessons and individual conferences.  For more information see Writing Workshop: The Essential Guide (2001) by Ralph Fletcher and JoAnn Portalupi.

Writing Aloud

Writing aloud occurs when the teacher writes in front of students and verbalizes what she is thinking and writing. As children observe the teacher in the act of writing, the teacher makes explicit what she is doing – thinking, formatting, layout, spacing, handwriting, spelling, punctuating, and vocabulary. Writing on large chart paper, the overhead projector, or the chalkboard, the teacher verbalizes her thought processes as well as the actual transcriptions while doing them, and students relate the spoken word to the written word (Routman, 2000).

