
pilot test, HAPA items were reviewed
and revised by the partners in the early
spring.

Every benchmark of the HCPS III
for reading and mathematics at grade
levels 3 and 4 is measured by the
HAPA. The HAPA is given during the
same testing window as the regular
HSA. Rather than giving the entire
test in a block of time, teachers sched-
ule students to work on pieces of the
portfolio as they see fit. There are
approximately 13 reading items and 35
math items for each grade in the
HAPA. All HAPA items are written in
Hawaiian and require a constructed
response. Student responses need to
be in Hawaiian in order to be counted.
Variations in the Hawaiian dialect are
accommodated by teachers through
language substitution before the items
are distributed to students and during
the scoring process.

The HAPA scoring center is con-
ducted shortly after the testing win-
dow period. The scoring center is
staffed by people fluent in Hawaiian.
Scoring center participants have
included the following: parents of
HLIP students; native Hawaiian com-
munity members; and teachers from
the HLIP program (public and charter
schools), the University of Hawai‘i
(UH) at MÅnoa, UH Hilo, and
Kamehameha Schools. The scoring
center is held on O‘ahu, so partici-
pants travel by air to represent all five
of the islands where the HAPA is
administered.

To ensure reliability, items from
the HAPA are scored by two independ-
ent scorers. The process of scoring,

T here was a time when educa-
tion in Hawai‘i was conduct-
ed exclusively in the native
language. Since then, there
have been many changes in

state and federal policy. These policies
have influenced the official language
of the state, the language of instruc-
tion, and the language of assessment
in Hawai‘i.

In 1896, legislation was passed
that prohibited education in Hawaiian.
Student fluency in both written and
oral Hawaiian dramatically declined in
the following years. When the Hawai‘i
state constitution was amended in
1978, related legislation established
Hawaiian, along with English, as an
official language. Almost 10 years
later, in 1986, the restriction against
using the Hawaiian language in public
schools was finally removed.

In 1988, the Hawai‘i Department
of Education (HIDOE) created the
Hawaiian Language Immersion
Program (HLIP). This program was
developed to provide families the
option of having their children educat-
ed in Hawaiian. The HLIP was initially
piloted in two schools. As of 2007, the
HLIP has grown to include 19 schools
(regular and charter). The HLIP cur-
rently serves approximately 1,700 stu-
dents in grades 1–12.

The HIDOE has had a well-
developed assessment and reporting
system in place for many years.
However, prior to 2001 and implemen-
tation of the No Child Left Behind Act
of 2001 (NCLB), HLIP students
through grade 5 were exempt from
taking the Hawai‘i State Assessment
(HSA). The HSA had only one version,
and it was written in English.

Content Assessment in the Native
Language: Development of the Hawaiian
Aligned Portfolio Assessment

By Don Burger, EdD and Jennifer Ryan
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In an effort to comply with
NCLB, the HSA was translated into
Hawaiian. The Hawaiian translation
of the HSA was administered in
school year (SY) 2003–2004. In
February 2005, the members of the
assessment Technical Advisory
Committee (TAC) for the State of
Hawai‘i evaluated the Hawaiian ver-
sion of the HSA and determined
that it was not satisfactory as a
measure of achievement for stu-
dents in HLIP schools. 

The first administration of the
translated HSA revealed numerous
difficulties often encountered when
one language is translated into
another. For example, the reading
passages in Hawaiian were much
longer and more difficult than the
original English versions. As an
alternative to the translated HSA,
Hawai‘i’s TAC suggested the devel-
opment of a structured portfolio
assessment.

In 2005, the HIDOE commis-
sioned a partnership among the
HIDOE Student Assessment Section
(SAS), HLIP teachers and adminis-
trators, and Pacific Resources for
Education and Learning (PREL), to
create the Hawaiian Aligned
Portfolio Assessment (HAPA). The
structured portfolio concept was
defined for the HAPA as a collection
of work demonstrating student
achievement on the Hawai‘i Content
and Performance Standards (HCPS)
III for reading and mathematics at
grade levels 3 and 4.

The HAPA was piloted in fall
2005 with HLIP students one grade
level above the target group (e.g.,
4th grade students took the 3rd
grade HAPA). Using data from the Continued at the bottom of page 7



assesses the competence of teachers in
eight areas: content and language,
pedagogy, bilingual education
(Samoan and English), resourceful-
ness, diversity, assessment, parent and
community involvement, and profes-
sionalism. When implemented, the
system will guide a collaborative effort
between teachers, instructional lead-
ers, and ASDOE staff to create the
conditions in which all students can
learn.

To ensure and promote quality
teaching and learning, the ASDOE’s
evaluation system will gather informa-
tion from multiple sources and in
multiple ways. Included are observa-
tions of classroom teaching, including
pre- and post-conferencing and
teacher self-assessments, student work
sample reviews, and feedback on
teaching and learning from students
and parents. Instructional leaders play
a key role in the teacher evaluation
system, bringing their skills and
knowledge to bear in classroom obser-
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Twenty-six years ago, the
American Samoa Department
of Education (ASDOE) imple-
mented a teacher evaluation
system commonly known as

the IOTA (Instrument for the
Observation of Teaching Activities).
Since this early beginning almost
three decades ago, new research-based
standards for teachers and designs for
evaluation have emerged in the field of
education. The federal government’s
legislated initiative, the No Child Left
Behind Act of 2001, has also impacted
the department’s decision to rethink
and restructure its teacher evaluation
program in American Samoa.

The Teacher Quality Bill of 2001
contains teacher standards that the
states and its territories were asked to
consider as a basis for their teacher
evaluation. They were reviewed,
refined, and adapted to reflect the
unique linguistic and cultural context
of American Samoan schools. As a
result, the newly drafted system

American Samoa Develops a New
Multi-Source Teacher Evaluation System

By Filemoni Lauilefue and Marylin Low, PhD

vations and the reflective conversa-
tions that come before and after each
observation.

The new system has two purposes.
It functions to improve teacher skill
and knowledge by gathering evidence
of teaching strengths and needs and
using the evidence to inform school-
and island-wide professional develop-
ment decisions. It also functions to
provide information to the department
about the quality of teaching in its
schools. Currently under review by
various key groups within the ASDOE,
it should be ready for piloting in
October 2007, and implemented
throughout the department by March
2008.

Filemoni Lauilefue, Assistant Director,
American Samoa Department of
Education Teacher Quality Office, may
be contacted at
filemonilauilefue@yahoo.com. Marylin
Low, PhD, Senior Specialist, PREL, may be
contacted at lowm@prel.org. 

using criteria from the HCPS III,
becomes valuable staff development
for the HLIP teachers. Teachers learn
how the HCPS III is related to student
achievement on the HAPA. They also
learn new or different Hawaiian words
that are used to describe literary con-
cepts and math terms. While teachers

cannot score work from their own
schools, they see how students from
other schools are responding to specif-
ic tasks.

After scoring, data from the HAPA
are compiled and aggregated with the
HSA data. Combined data are used for
student report cards and school ade-
quate yearly progress reports. The
HAPA has fulfilled NCLB requirements
for assessing HLIP students in grades
3 and 4 for the past 2 years (SY
2005–2006 and SY 2006–2007).
Administration of the HAPA is also
planned for SY 2007–2008.

The HAPA demonstrates the fol-
lowing improvements compared to the
previous HSA: (a) the language used in

the assessment matches the language
of instruction; (b) the structured port-
folio accommodates the use of the var-
ious dialects of Hawaiian (e.g.,
Ni‘ihau, UH Hilo, UH MÅnoa); and (c)
the items and reading passages were
originally written in Hawaiian, rather
than translated from English. The
HAPA represents a successful partner-
ship between HIDOE, HLIP, and PREL
to support the continued growth of
the native Hawaiian language.

Don Burger, EdD, Director, Pacific
Assessment Systems and Services (PASS),
PREL, may be contacted at
burgerd@prel.org. Jennifer Ryan,
Program Specialist, PREL, may be con-
tacted at ryanj@prel.org.

Development of the
Hawaiian Aligned
Portfolio
Assessment
Continued from Page 6


